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Abstract
Standardized testing has become the primary means of measuring success of students,
educational stakeholders, and educational entities themselves, in turn permeating a practice
of subsidiarity while further segregating educational opportunities for the American public.
The research suggests this gap in practice is due to federal mandates enforcing standardized
testing policies that hinder educational leaders from assessing students in more reliable ways.
The experimental qualities of the research also contribute to this gap because the educational
research holds a lack of generalizability and weak external validity due to subject and
researcher bias’. This practice in subsidiarity could be addressed by taking initiative at the
local level and implementing professional development committees that focus on alternative
assessment methods and the ramifications of reliance on standardized testing. One could also
propose programs such as those discussed in the research, to better educate diverse pupils on
relevant curriculum to create a more productive/ knowledgeable American culture.
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Chapter One: Introduction
Problem Statement
Historically and in modern society, standardized tests have become widely
accepted as the primary measuring tool of success; not just for individual students and
teachers, but for whole entities, such as schools. Scholars suggest that standardized
testing has furthered inequality and segregation in education among different races,
people with differing SES, and schools of differing regions (Cunningham, 2019).
There are a multitude of different assessment strategies, instructional methods, and
policies that are being advocated for to ensure a more productive and equal education
system. Some strategies are not new to the education field such as performance-based
assessments. However, there is an emphasis on the use of these assessments to better
promote retention of relevant knowledge in students and create more effective
teachers. Previous laws and policies have attempted to revert the structural issues
standardized testing has created, and over the past decade critical analysis of the
Every Student Succeeds Act (ESSA) seems to hold the most potential to expand the
use of alternative assessment strategies (Rothman & Marion, 2016).
Importance and Rationale of Project
The current federally mandated reliance on standardized testing to measure
success is not allowing highly qualified individuals to advance to their full potential
or master their trade (Sternberg, 2012). Political and educational authorities’
resilience to implementing alternative assessment methods has created a bigger divide
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in the achievement gap of students, specifically students of color. (Cunningham,
2019). Standardized testing is being used to publicly demonize teachers, shut down
schools, and further segregate education and opportunity for minority groups in
America. (Au, 2016). Ergo, the federally enforced mandates to use standardized tests
as the primary means of assessment has created an irrelevant curriculum and a lessor
quality of education being provided to the American public.
The literature suggests that there are alternative practices of measuring
success that should be implemented in contingence with standardized testing. Some
of the suggested alternatives to consider for a more equitable education system are
“high-quality teachers, less tracking, smaller class sizes and schools” (Volante, 2008,
p. 21). To promote high quality teachers, universities and educational leaders must
show teachers how to align purposeful formative assessment strategies with relevant
content (Hickey & Zuiker, 2012). Some universities themselves have attempted to
embrace and consider alternative admissions assessments such as portfolios,
interviews, and personhood of the school entity or inquiring applicants (Furuta,
2017). The alteration of the use of standardized tests and implementation of other
assessment strategies will help leaders educate humans of diverse cultures and SES
while making for a more equitable and knowledge-based education system in
America (Au, 2016).
Background of the Project
Standardized tests are used as the primary means of assessment in schools
because of convenience and cost-effectiveness as opposed to using more expensive
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alternative methods (Nelson, 2016). Federal and state agencies seem content with the
monopoly standardized testing and curriculum vendors have created in all levels of
education. “This expansion of portfolio and performance assessments was reined in
by concerns over increased cost and decreased reliability compared to conventional
test.” (Hickey & Zuiker, 2012, p.524). The concern of cost and reliability is
contradictory because, in fact, there is ample research data showing alternative
assessments as being reliable and leading to success and knowledge retention.
Some scholars think the No Child Left Behind (NCLB) act was put in place to
bring about equity in the education system while some scrutinize the act and believe it
has purposefully furthered segregation in America. “Essentially, schools that fail to
meet "Adequate Yearly Progress" (AYP), as reflected in mandated improvements in
test scores, are labeled as "failing," and are eventually taken over by the state.”
(Volante, 2008, p.12). The NCLB act has created a practice of subsidiarity within all
educational stakeholders because of the need to meet said act’s legal stipulations.
ESSA was enforced because of the uprise caused by the NCLB act and it
mandated that states introduce an alternative assessment form in their accountability
system. The law also attempted to relieve the pressure of AYP mandates in the NCLB
act. (Saultz, et al. 2019). The Performance Assessment of Competency Education
(PACE) program piloted by the state of New Hampshire was made possible by the
analysis of the ESSA and permission of the U.S. Department of Education. (Rothman
& Marion, 2016). ESSA holds the potential of expanding alternative assessment
methods through the analysis of this act at a local level.
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The decision makers and legislators have caused this systematic issue with
their interest of saving money and their lack of interest in fixing their failed attempts
to address educational issues/inequalities. Policies and mandates created by
educational leaders and lawmakers have rationalized the practice of subsidiarity in
education and have distanced the idea of alternative assessment methods. Until
recently the highly scrutinized standardized tests such as the SAT have been the “only
nationally standardized measures that admissions officers can use to evaluate students
academically.” (Furuta, 2017, p. 237). These stakeholders are to blame because they
have created the reliance on standardized testing by legalizing and mandating vendor
made content. Policymakers have created standardization, bias’, and segregation in
educational systems instead of addressing the need of differentiated assessments.
Federal agencies and vendors are hesitant to take the necessary actions of
implementing alternative assessment methods for fear of losing money and causing
more issues like the NCLB act did.
Statement of Purpose
This issue is worth attention because laws governing standardized testing have
caused more of a divide in education and opportunity which has further subjected
minority groups in America. Standardized testing “may not be the one best way to
measure intelligence or potential.” (Nelson, 2016, p. 64). Educational leaders are
practicing in subsidiarity to meet federally standardized requirements causing a lessor
quality education provided to the American public. Farrell, Lawrence, & Fitts. (2016)
states, “The only problem is, standardized tests themselves really measure little, if
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anything at all, and they are hardly designed to highlight the capable or more gifted
individual, but rather to punish them.” (p.93).
Objectives of the Project
The research findings are ample on the topic of alternative assessment
methods providing more quality educational opportunities than standardized testing,
but there is a gap in practicing these measures. School books, and curriculum “have
been progressively refined over the years to expose students to the specific
knowledge likely to appear on achievement tests.” (Hickey & Zuiker, 2012, p. 525).
Moreover, suppliers of these standardize learning tools are usually for profit and
benefit from the sold curriculum. Grade schools continue to practice in standardized
subsidiarity while some universities “consider and assess students' personal qualities
through criteria like college essays, personal interviews, teacher recommendations, or
student involvement in extracurricular activities.” (Furuta, 2017, p.240).
Local level stakeholders should be holding professional development courses
that demonstrate the use of alternative assessment methods and emphasize the
importance of implementing them daily to enhance educational content. Educational
curriculum specialists can start to create more relevant curriculum by being more
creative like the state of New Hampshire was in analyzing the ESSA and piloting
programs like the PACE program. “Essentially, performance-based measures and
other forms of curriculum embedded assessment must be incorporated into existing
accountability framework.” (Volante, 2008, p. 20).
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Definition of Terms
Alternative Assessment: Formative performance-based assessments that are not
standardized and adhere to diverse people: portfolios, interviews, written
reflections, GPA, etc. Nelson, 2016.
ARRA: American Recovery and Reinvestment Act; A stimulus package aimed to
recover lost jobs during a recession and aid infrastructure, education, health, and
renewable energy. Aydin et al., 2017, p.80.
AYP: A mandated goal that assesses annually reported data pertaining to progress
made within the school. Volante, 2008.
ESSA: Every Student Success Act; A replacement law for NCLB that governed
but did not eliminate testing for students. Rothman & Marion, 2016, p.34.
NCLB: No Child Left Behind; A law that encompassed education programs that
manded states test students in reading and math in grades 3-12. Hickey & Zuiker,
2012, p. 524].
PACE: Performance Assessment of Competency Education; A federally approved
trial program for alternative assessment use. Evans, 2019, p.3.
PD: Professional Development; training or learning opportunities. Aydin et al.,
2017
SAT: A standardized test in which scores are used for college and university
admissions criteria. Furuta, 2017.
SES: Socio Economic Status; or the income, class, and occupation of the family
household or individual. Aydin et al., 2017.
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Standardized Tests: Federally mandated assessment form in which the scores the
test takers receive determine their future opportunities. Rothman & Marion, 2016.
Scope of Project
The literature suggests that the federal government continues to rely on
standardized tests, are hesitant to implementing alternative assessment methods or
programs, and have concerns with funding alternative assessment methods; therefore,
creating professional development committees about implementing alternative
assessments in contingence with using standardized tests as a tool. The creation of
these committees could address this practice in subsidiarity and teach educational
stakeholders more relevant assessment methods and curriculum tools. Taking control
of said issue at a local level by implementing specialized committees or programs
such as PACE, could ensure best practice of accurately assessing success, create more
reliable tools of assessment, and ultimately provide equal opportunity and more
relevant curriculum to the American public. Locally creating professional
development committees in education systems of all levels will ensure best practices
are being performed at both the administration and teaching levels whilst providing
more equitable and relevant education. This practice will take buy in from all
stakeholders, time to develop skills, and possibly money or grants to create the
committees. Practices and policies such as PACE and ESSA have the potential of
being examined in these committees which will lead to the alteration in curriculum
and assessment to provide more equal educational opportunities. Many educators and
stakeholders will need to be taught how to alter instruction and assessment for best
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practice and learning outcomes. The creation of professional development committees
that study the ramifications of standardized testing and implementation of alternative
assessments could be more productive, quickly rendered, and more justifiable than
relying on federal educational systems to change their policies.
The participants in this proposed professional development committee project
would be administrators, teachers, and guardians within each school because they are
the stakeholders that have direct impact on student learning outcomes. Those
stakeholders would be responsible for teaching other educators in their school how to
implement alternative assessment methods and alter the use of standardized testing
through the form of professional development events. They would also be responsible
for the development of consistent and relevant professional development meetings
that guide teachers to stop teaching to the test, be more creative in producing relevant
instructional materials, and use standardized tests as a tool instead of a goal to be
reached. Administrators would be responsible for choosing relevant curriculum that
can fit the needs of incorporating alternative assessment methods. These committees
at a university level could look like meetings taking place to ensure equal opportunity
for admissions purposes whilst teaching stakeholders how to adhere to diverse
populations by enrolling students without relying on test scores. Stakeholders can see
the influence of this proposed project by observing and evaluating teachers or
admissions personnel on their incorporation of alternative assessment methods in the
classroom and in admissions processes. Ironically, another means of assessing the
success of professional development committees on the topics of creating more
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relevant knowledge, equal opportunities, and more effective teachers, is having
stakeholders look at data attained from summative assessments over time.
Chapter Two: Literature Review
Introduction
Standardized testing has become the primary means of measuring success of
students, educational stakeholders, and educational entities themselves. This
permeates a practice of subsidiarity while further segregating educational
opportunities for an increasingly diverse American public. The research in this
literature review suggests this gap in practice is due to federal mandates enforcing
standardized testing policies that hinder educational leaders from assessing students
in more reliable and impartial ways (Aydin et al., 2017; see also Kelly, 2020; Saultz
& McGovern, 2019;).
The experimental qualities of the research also contribute to this gap because
the educational research holds a lack of generalizability and weak external validity
due to subject and researcher bias’. This federally mandated practice in subsidiarity is
addressed in the literature through the lens of multiple countries and diverse
perspectives that have noticed the production of irrelevant curriculum, ineffective
instructional methods, and the continued reliance on standardized testing assessments
(Au, 2016; see also Furuta, 2017; Kayoko Peralta, 2015; Hickey & Zuiker, 2012).
The research analyzes the implementation of alternative assessment methods
to better educate diverse individuals on more relevant curriculum. The categories
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defined by the collective body of literature are mindset and the influence of
neoliberalism, alternative college admissions criteria, and piloted alternative
assessment strategies that promote best practices.
Theory/Rationale
There is an emphasis on the use of alternative assessment methods to better
promote retention of relevant knowledge in students, create more effective teachers,
and ensure a more equitable education system for minorities and culturally diverse
individuals (Cunningham, 2019). Policies have attempted to revert the structural
issues standardized testing has created but seem to continuously fall short (Saultz &
McGovern, 2019). Federal mandates enforcing standardized tests as the primary
means of assessment has created an irrelevant curriculum and a lessor quality of
education being provided to a diverse American public (Hickey & Zuiker, 2012). The
No Child Left Behind (NCLB) act and federal policy mandates have created
unattainable goals for educational entities and stakeholders, leaving said stakeholders
practicing in subsidiarity to attain those goals, ultimately producing the retention of
irrelevant knowledge (Hickey & Zuiker, 2012). The Every Student Succeeds Act
(ESSA) and American Recovery and Reinvestment Act (ARRA) were enforced in
hopes of fixing some of the issues the NCLB act created, but again, these federal
policies continue to fail the American people (Aydin et al., 2017).
In education one often hears about the concept of having a fixed or growth
mindset and how individual’s mindsets can influence their success (Dweck, C. 2016;
see also McCutchen et al., 2016). Local and federal educational stakeholders should
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have humanitarian mindsets and be advocating for alternative assessment methods
and/or modification of standardized test use. The consistent projection of neoliberal
ideologies/mindsets hinder educational funding opportunities and the implementation
of alternative assessment methods (Nelson, 2016). These mindsets and mandates
created ramifications of inequal opportunities and irrelevant learning/admissions
content among all levels of education (Au, 2016). In fact, the ramifications of
standardized testing and the push for alternative assessment methods is being studied
in countries across the globe (Rotberg, 2006). To move forward with more quality
and equitable education systems one must question, “at which point is the data so
invalid that governments and third-party institutions will have to change how these
assessments are conducted, or if they should be considered a valid assessment method
at all?” (Kelly, 2020, p. 25).
Research/Evaluation
Mindset and Neoliberalism
Twenty-eight classrooms in seven schools, over the period of three semesters,
became part of a research study that sought after the relationship between mindset
and achievement on standardized tests (McCutchen et al., 2016). Researchers and
educational stakeholders alike understand the concept of fixed and growth mindsets
where having a fixed mindset leaves little room for growth/change, while having a
growth mindset can lead to creativity and success. Third through sixth graders were
subjects in this study that took place in Iowa and the researchers used a multilevel
approach to analyzing data collected from this experimental research design. Subjects
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were introduced to qualitative questions about their mindset on the topic of their
abilities, while also completing quantitative standardized tests in reading and
mathematics (McCutchen et al., 2016). The results of the study showed that while all
subjects experienced a decline in achievement, students with a growth mindset
declined at a slower rate and not as far of a decline as students who perceived a fixed
mindset (McCutchen et al., 2016). This research study emphasizes the impact of
mindset on success and how mindsets can influence culture.
The continued reliance on standardized testing has some researchers and
educational stakeholders perceiving education systems as a racist, profit-making
corporation (Au, 2016). As an associate professor in the School of Educational
Studies at the University of Washington Bothell and an editor for a social justice
magazine, Au’s article argues how the ideologies of meritocracy and neoliberalism
have caused practices such as standardized testing to deregulate the teaching
profession and set up a marketplace of inequality (Au, 2016). The research behind
meritocracy and neoliberal mindsets becomes very compelling when Au describes
how high stakes standardized testing can be perceived as a racial project of neoliberal
multiculturalism (2016). The research explains how people of color and students with
low SES receive a totally different education than their white, rich, and affluent
counterparts (Au, 2016). This article articulates how standardized testing, as a racial
project, has created a bigger achievement gap, specifically for people of color, and
systematically decides the futures of students because of the inherent bias’
standardized tests contain (Au, 2016).
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Connell’s essay analyzes the concept of neoliberalism by looking at the
history of education in Australia (2013). The historical reforms produced by country
leaders have systematic agendas pertaining to culture, politics, economics, and even
social reform (Connell, 2013). Instead of enforcing quality education as a civil right
for all humans, these government created agendas, influenced by politicians’
mindsets, have shaped education into a market system (Connell, 2013). The national
testing market has transformed education into a corporation where schools must
perform in competition with each other; thus, transforming educators themselves into
managers of said system (Connell, 2013). This essay suggests that education is
malleable, and educators can intervene or try to change the market of restricting
education and producing it as a commodity (Connell, 2013). This article emphasizes
the importance of local level stakeholders taking action to counter the ramifications of
standardized testing, and neoliberal mindsets.
Cunningham addresses the historical contents of standardized testing and the
effects it has had on people of color in America (2019). This article gives a detailed
description of the erasure of epistemology, or the distinguishing between justified
knowledge from opinion, and how it has held unrealistic expectations for what
standardized tests measure (Cunningham, 2019). Cunningham articulates how
standardized tests have created inequality for minorities in the education system. This
article shows how dominant society, or European/white American culture has
suppressed the educational needs of minority groups by dismissing their perspectives
of standardized tests and education (Cunningham, 2019). The literature explains the
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perspective of scrutiny towards standardized testing while considering how culture
and education is influenced and crafted by leader’s opinions, rather than being
influenced by facts and knowledge.
‘Rotten to the Common Core’ is an informative resource for anyone
researching the history behind quackery, social engineering, and Americas
government surveillance programs (Farrell et al., 2016). This source serves as an
explanation of the authors passion against standardized testing and unjust social
reform in America (Farrell et al., 2016). The validity of this source is clear because of
the multiple historians that are referenced, dated, and analyzed. However, there is a
clear bias of skepticism in the tone of this book. The ideas of promoting mediocrity
and suppressing individual genius are clear in the authors’ analysis of common core
standards, corporations’ policies, and funding impacts on the education system.
(Farrell et al., 2016). This book articulates how government and corporation policies
have caused the achievement gap in education to expand through the process of social
reform. Such reform can also be seen in the history of mandating residential
schooling on Native American children (Harrington & Pavel, 2013).
The effects of neoliberal mindsets, practices of increasing privatization in
schools, and corporate funding partnerships, has influenced the mindsets and futures
of students (Kayoko Peralta, 2015). The literature suggests that neoliberalist practices
in education molds students’ future contributions to the work force by creating
uncritical workers, promotes the deregulation of labor, and ultimately creates
consumers instead of citizens (Kayoko Peralta, 2015). This notion is justified through
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the analysis of neoliberal ideologies embedded in education and clarifies how this
system forms passive individuals who will not understand their role as a citizen in a
democracy (Kayoko Peralta, 2015). Ergo, creating generations of humans who
continue to unknowingly participate and comply with neoliberal ideologies in their
future endeavors (Kayoko Peralta, 2015). The literature review calls for increased
state regulations of corporate-school partnerships in attempts to create a more ideal
education system (Kayoko Peralta, 2015).
Sharpe’s study is a literature review that examined trends in online articles
pertaining to the discourse of specific neoliberal terms in journals dating from 19752014 (Sharpe, 2019). This research study shows data, in the form of a bar graph, on
the number of times neoliberal terms are used specifically in library and information
studies articles (Sharpe, 2019). To better libraries and information services, such as
online journal platforms, the literature suggests asking librarians as well as other
academic stakeholders to think critically about the neoliberal content they are
exposed to (Sharpe, 2019). The research exposes neoliberalism’s influence on culture,
education, and decision making, while warning academic stakeholders to better
understand its influence on mindset and perspective (Sharpe, 2019).
Lastly, this literature discusses potential strategies that educational
stakeholders can take to alleviate the social justice issues caused by neoliberalism
through the means of outdoor adventure education or OAE (Warner et al., 2020). The
authors explain how OAE programs such as scouts or camps consider themselves to
be an opportunity for student character development and hold the potential for social
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justice reform in education (Warner et al., 2020). However, said programs are even
embedded with neoliberal influence in the fact that they cater to a rich, white, middle
class populations (Warner et al., 2020). There is debate on when neoliberalism started
in America, but this source describes how neoliberal ideologies have undermined the
concept of democracy by allowing a “supposedly” free market system, that
decentralized government power and allocated said power to corporations (Warner et
al., 2020). This source highlights the impact of neoliberalism on American culture
and the production of irrelevant curriculum in education (Warner et al., 2020).
Alternatives for college admissions
This experimental and causal comparative study focuses on nursing student’s
passing scores on a specific mandatory test that is taken before one can become a
nurse (Carr, 2011). The study was put into place to help a higher percentage of
students pass the mandatory nursing exam because percentage rates were so low
(Carr, 2011). Evidence of this study showed significant test score improvements after
faculty was forced to implement comprehensive exams early in the class, teach
testing strategies, and hold faculty workshops on how to support students (Carr,
2011). This source serves as an explanation of the perspective that with proper
support and processes in place standardized testing can be altered to help people
better understand curriculum under study and advance towards success (Carr, 2011).
This paper analyzes the use of standardized rubrics and curriculum in a study
focused on college students in business classes (Gibson, 2011). The author explains
how standardized curriculum is being used to measure student achievement and
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encouraging ongoing learning efforts (Gibson, 2011). The author of this study argues,
through analysis of two college courses, that using a unified approach to measuring
course competencies can help in documenting accomplishments of program goals
(Gibson, 2011). This source has validity because it shows that professor and student
achieve and understand more with introduction to rubrics or standardized means of
measurement, in contingence with standardized test use (Gibson, 2011).
This study analyzed quantitative data from 1987 to 2015 in 1,640 colleges
and universities in the United States (Furuta, 2017). The researcher assessed
alternative arguments that emphasize economic or prestige-driven motives and found
that liberal arts colleges committed to dimensions of student personhood are more
likely to adopt test-optional policies (Furuta, 2017). Instead of solely relying on SAT
and ACT scores, the data suggests that liberal arts colleges are more likely to accept
students by means of alternative admissions such as student essays, student specific
talents of abilities, recommendation letters, and student involvement in community
activities (Furuta, 2017). This literature serves the purpose of permeating a model for
relevant alternative admissions processes.
Another resource describes how admissions committees for biomedical Ph.D.
programs have heavily weighed GRE scores when considering applications for
admission (Moneta-Koehler et al., 2017). It analyzes data from Vanderbilt University
Medical School’s biomedical program to test at what extent GRE scores can predict
outcomes in graduate school success (Moneta-Koehler et al., 2017). Evidence
proposed that the GRE was not useful in predicating who will graduate with a Ph.D.,
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publish papers, or even receive grants (Moneta-Koehler et al., 2017). The evidence
suggests that admissions teams should not rely so heavily on GRE scores when
considering who to admit to their program (Moneta-Koehler et al., 2017). This
perspective is interesting to analyze because it examines a specific example test, the
GRE, and researches how using the GRE to measure success or knowledge is a
mistake (Moneta-Koehler et al., 2017).
The next article explores the pros and cons of standardized testing after
reviewing literature about the history of said testing, and examines how it continues
to be the primary means of assessing college students in the enrollment process
(Nelson, 2016). The literature then addresses whether standardized test scores should
remain as the deciding factor of the placement of college students, while also giving
suggested alternatives to standardized testing (Nelson, 2016). Alternative assessment
strategies proposed are the development of committees, analysis of GPA, interviews,
portfolios, performance-based assessments, and standardized test adjustments
(Nelson, 2016). Standardized tests have convenience and cost-effectiveness in
determining assessment results, thus hindering the notion of using more expensive
alternative methods (Nelson, 2016). Standardized testing “may not be the one best
way to measure intelligence or potential.” (Nelson, 2016, p. 64). Data conveys the
idea that alternative assessment methods provide more quality educational
opportunities than standardized testing; however, there is a gap in practicing these
measures due to the federal government educational mandates and local governments
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ease in the involvement with curriculum vendors (Nelson, 2016). This literature
review highlights the history and the future of standardized testing.
Lastly, this article discusses alternative assessment projects that the author
was directly involved in such as the Rainbow, Kaleidoscope, and Panorama projects
that create a new direction for assessment in college admissions (Sternberg, 2012).
The literature suggests the current federally mandated reliance on standardized testing
to measure success is not allowing highly qualified individuals to advance to their full
potential or master their trade (Sternberg, 2012). It also expresses colleges, educators,
and educational systems reliance on standardized testing as the main tool of
assessment for success. Stenberg’s calm and respectful tone helps get the point across
that stakeholder in school communities need to uphold their duty to help grow, teach,
and assess future generations (Sternberg, 2012). The literature argues that
stakeholders need to embrace broader forms of assessment not to simply replace
standardized tests but to reinforce the type of society that we want to live in
(Sternberg, 2012). The literature suggests that with communities being involved and a
variety of different assessments being implemented, societal systems will become
more equitable (Sternberg, 2012).
Alternative Assessment Practices
An action research case study examined 70,000 students in 80 elementary,
middle, and high schools by gathering qualitative data in the form of surveys, field
notes, artifacts from training workshops, and interviews (Abbott, 2016). This study
takes place in Longridge City Public Schools Virginia Department of Education
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(VDOE) (Abbott, 2016). The study exams how alternative assessment
methods/practices can be incorporated in existing curriculum. Findings suggest that
professional development was a key component for success in the study at both
district and regional levels (Abbott, 2016). This research provides a model for local,
state, and national level leaders, policy makers, and researchers interested in
alternative assessment as a reform initiative.
The next piece of literature describes how the ESSA holds loopholes that
could benefit any educational entities’ potential to pilot alternative assessment
programs while also painting a picture of the New Hampshire’s process in creating
the Performance Assessment of Competency Education (PACE) program (Rothman
& Marion, 2016). This article gives local level education stakeholders hope that they
can put programs into action instead of relying on the federal government in the topdown approach they have instilled in educational accountability mandates (Rothman
& Marion, 2016). Local level stakeholders are subjected to being the humans who
must change the federally mandated education system and expand the use of
alternative assessments methods (Rothman & Marion, 2016). However, federal
agencies restricted PACE to only seven states and stated that only after three years of
the success of PACE can local entities adopt the program (Rothman & Marion, 2016).
Therefore, ideally federal entities would not hold so much power in mandating
changes, or lack thereof, in education. This example of reform in assessment will
allow more states to pilot programs like PACE and analyze Every Student Success
Act (ESSA) to alter assessment legally. Under said act and program, justifications are
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proposed for the inclusion of alternative assessment methods. (Rothman & Marion,
2016).
In 2019 a study was on PACE was published. It was a causal comparative and
quantitative research design that used T-Scales on baseline data performance and
yearly outcomes, T-scale on district data for student characteristics, nonwhite,
English leaner, IEP’s, and data mining (Evans, 2019). The researchers were studying
the average effect of the PACE pilot program on Grade 8 and 11 student
achievements in mathematics and English language arts (Evans, 2019). Researchers
were looking for data to show “what extent do effects vary for certain subgroups of
students? And to what extent does the number of years a district has implemented the
PACE pilot affect student achievement outcomes?” (Evans, 2019, p.4). The PACE
program was only possible because of a waiver presented by the U.S Department of
Education which stipulated that PACE could continue only if the program causes “no
harm” to students’ scores on the federally mandated state achievement test (Evans,
2019). The research proved that this alternative assessment program did not harm
student’s achievement scores (Evans, 2019). The pilot of the PACE program brings
attention to the issue of the federal legal system being ingrained and dominated with
neoliberal and colonial mindsets that put standardized testing in the forefront, which
hinders the practice and expansion of programs such as PACE. This study provides
new platforms for assessment/accountability that ensure deeper learning goals and
systematic change in education (Evans, 2019).
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The next article explains how the ESSA was meant to replace the NCLB act
and gives reasoning as to how it still falls short of producing quality, and equal
education opportunities (Saultz & McGovern, 2019). ESSA got rid of AYP mandates
and attempted to give power back to the state by mandating states to include a
nonacademic indicator in their accountability system, which often meant states would
simply include attendance (Saultz & McGovern, 2019). Policy has changed very little
in the education system and has not given control back to local communities, in fact
policy continues to protect a failing and unequal education system because of its
inability to adhere to diverse people (Saultz & McGovern, 2019). The researchers
argue that the people fight for flexibility in schools at the local level so long as they
can demonstrate the adoption of curricular standards, set clear goals for learning
outcomes, and track progress (Saultz & McGovern, 2019). This source serves as a
reasoning why local level stakeholders must take action to make the changes that are
necessary for equitable education systems and shares how to make said changes while
still adhering to federal policies.
Lastly, this study was a mixed method experimental research design that led
to associational and theoretical research through the process of creating and analyzing
T-Scales on performance gains on all levels of the study, and anecdotal statements
during feedback conversations (Hickey & Zuiker, 2012). The participants were four
teachers in three schools that oversaw 9th grade students in 25 high school genetics
classes (Hickey & Zuiker, 2012). The researchers analyzed the effects of
implementing performance-based assessments on students standardized test scores
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(Hickey & Zuiker, 2012). Students experiencing performance-based assessments
gained averages on achievement tests almost twice as large as the comparative groups
without interventions (Hickey & Zuiker, 2012). To promote high quality education,
universities and educational leaders must show teachers how to align purposeful
formative assessment strategies with relevant content (Hickey & Zuiker, 2012). This
study highlights the effects of alternative assessment strategies on student retention,
achievement, and ability to be more successful.
Summary
The reviewed articles contain studies on the use of standardized testing and a
push for the implementation of alternative assessment methods to improve the
American education system. The diverse studies presented in this review analyze how
different content in multilevel education systems can be altered to adhere to a more
diverse student population and improve teaching/ learning strategies to better promote
retention of relevant knowledge (Cunningham, 2019). The collective body of
literature analyzes the effects of policy at local and federal levels to explain the push
for alternative assessment methods in conjunction with the alteration of the use of
standardized testing.
Like most educational research these studies showed commonalities in the
aspect of using experimental research designs. Most of the research studies attempt to
test a hypothesis by analysis of covariance to better understand causal relationships
between variables. Many of these studies are both qualitative and quantitative in
nature which report findings through surveys, interviews, test scores and/or data
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mining. The collection of literature present strengths by providing and analyzing
models in motion that can help support best practices in diverse levels of education
(Rothman & Marion, 2016; also see Evans, 2019). The models included were state
level educational changes as well as local level instructional changes. To promote
best practices in education, the literature explicitly encourages future research on the
use of performance-based assessment strategies and alterations of the use of
standardized tests, to allow for future researchers to apply these models to other
educational institutions. Common recommendations among the literature suggest the
use standardized test scores as another means of formative assessment in cohesion
with performance-based assessments (Hickey & Zuiker, 2012). Studies that took
place at the college level also recommend that other admissions qualifications be
considered in the enrolment of students aside from their standardized test scores
(Carr, 2011). The literature advocates for the implementation of the alternative
assessment models that have been created and tested, while also encouraging
repetition of these studies to help make the research generalizable.
The experimental and action research qualities of the body of work hinder the
implementation of alternative assessment methods and alteration of the use of
standardized testing. The lack of generalizability is a significant finding because it
contributes to the gap in practice within education systems by not allowing the
research to be applicable elsewhere. This causes a lessor quality education being
provided to the public and a continued reliance on standardized testing as the primary
means of assessment (Hickey & Zuiker, 2012). The dominating locational threat and
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purposive/convenience sampling methods used within the research studies leads to
this influential finding (Abbott, 2016; see also Carr, 2011; Evans, 2019; Gibson,
2011; Hickey & Zuiker, 2012). However, the suggestion and call to action of
implementing similar studies could help generalize said studies to a broader
population and produce copious amounts of data that could be more widely accepted.
To ensure less bias and stronger external validity researchers could conduct the same
studies in diverse locations, in institutions that they are not affiliated with.
Conclusion
Educational institutions continue to practice in standardized subsidiarity
despite the ample research data supporting alternative assessment methods and
alteration of the use of standardized testing. Data conveys the idea that alternative
assessment methods provide more quality educational opportunities than standardized
testing; however, there is a gap in practicing these measures due to the federal
government educational mandates and local governments ease in the involvement
with curriculum vendors (Nelson, 2016). The body of literature reviewed clarifies this
gap in practice by delving into the history of federally mandated acts, such as NCLB,
and explains how neoliberal mindsets and standardized testing mandates have further
segregated opportunities in education systems (Au, 2016). The body of research
unanimously suggests contributing to this gap in practice by implementing alternative
assessment methods into instruction and admissions procedures while using
standardized testing as a tool instead of a requirement (Volante, 2008).
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Chapter Three: Project Description
Introduction
Federally mandated standardized tests continue to be used as the primary
measuring tool of success; leaving educational institutions practicing in subsidiarity
when it comes to assessing individuals, educational entities, and providing equal
educational opportunities for diverse people. This issue can be resolved at a local
level by forming committees that oversee educating stakeholders on the topics of
standardized testing ramifications and alternative assessment practices. These
committees could provide educational stakeholders with the power to administer and
assess more relevant knowledge whilst providing equal opportunities amongst
increasingly diverse populations. This chapter will express what a Professional
Development (PD) committee would entail by looking at the committee components,
evaluation, conclusions, and plans of implementation.
Project Components
Local Level Administrative Action
It seems that many teachers are underqualified or misinformed of their duties
by the time they receive their degree; they have minimal experience running their
own classroom and collaborating with school officials or community members. If
legislatures and educational entities cannot see past their financial worries and
embrace the importance of properly educating diverse adults and children through
altering methods of assessment, then educators must be creative and make changes at
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the local level. Therefore, it is important for administration at the local level to set up
an environment to produce teacher leaders that get involved in bettering the school’s
climate and community. For example, “Observations of teachers’ practice in the
classroom, analysis of lesson plans, and/or focus group teacher interviews should be
considered in future research to gain deeper understandings of how ongoing data are
used to make instructional decisions.” (Abbott, 2016, p.24). These tools used to
gather data and change education at a local level such as observation standards, lesson
plan templates, ready-made rubrics, and professional development training are
accessible to all educational entities and stakeholders (Appendixes F&G).
The monopoly created within the education system is backed by federal
mandates, however, educational entities and stakeholders choose which curriculum
vendor to pay for and are responsible for providing relevant professional development
training opportunities. PD opportunities are funded by the school or can be obtained
through grants; therefore, it would be ideal to hold PD on the topic of altering
standardized test use and implementing alternative methods. Change for a more
equitable and knowledge-based education system can be done by creating a
committee dedicated to realigning instruction/curriculum with alternative assessment
use. Locally creating a committee in charge of teaching educators about
implementing alternative assessments in contingence with using standardized tests as
a tool, will produce more valuable education systems.
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Professional Development Committee
In many educational entities’ committees are already in place as part of the
school improvement plan which distributes leadership responsibilities from
administration to teachers (Appendix C). For example, if there were 10 different
committees each committee oversees a topic that helps build the school culture and is
appointed a committee lead who is also part of the school improvement team
(Appendix C). Those team members meet with each other periodically throughout the
year to help implement the school improvement plan. Ergo, creating a committee
dedicated to abolishing stakeholders’ reliance on standardized tests, would be an easy
addition to make to a list of already made committees.
The creation of a PD committee should be done during a back-to-school
meeting to ensure stakeholders involvement throughout the year. This would be led
by administration while remembering the need to make connections with staff is
crucial. To ensure buy in from staff, administration would need to make this meeting
enjoyable by being transparent, truthful, excited, and creative. Staff would be taught
about the principal’s or leader’s personal life to help build relationships (Appendix
D), while also showing them the ramifications standardized testing has caused (see
Appendix E). After teaching stakeholders about personal and institutional goals they
could fill out the leadership survey for fun (Appendix D) and be engaged in a Q&A
discussion afterwards. This would get staff thinking about the skills they have to offer
and prompt the next survey they fill out in response to the committees they would like
to be a part of (Appendix B). In hopes of getting staff involved that are passionate
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about standardized testing reform, the survey would then be analyzed by
administration to see which members want to be a part of certain committees
(Appendix B). Committees are then formed, members get a chance to meet their
committee members, and goals are reiterated by administrators (Appendix C).
Professional development training, incorporated with standardized testing and
alternative assessment content, would be scheduled throughout the year by these
committee members.
The PD committees’ goals would be to create learning opportunities for staff
to practice alternative assessment methods that should be implemented in the
classroom. At the beginning of the year PD event the leaders of this committee would
be responsible for setting a precedent of not teaching to the test. To ensure educators
understand the importance of the PD goals, during the PD event stakeholders would
be given article breakdowns that support the use of alternative assessments (Appendix
A) on top of viewing the PowerPoints (Appendix’s D&E) that are individualized by
the school leader. This will create transparency and trust amongst stakeholders by
showing them research on the alteration of standardized test use and what alternative
assessments look like. The professional development committee’s progress data could
be tracked via surveys to stakeholders, and through analysis of observations of
teachers in the classroom.
Project Evaluation
It is wise for school leaders to develop and implement their school
improvement plan by collecting/distributing data, creating professional development
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opportunities, using distributive leadership, and leading by example while
participating in a committee. The professional development events that the committee
creates should give staff and school community members the chance to come together
with diverse perspectives and communicate on best practices with purpose. All staff
will feel more open to collaborate with their teammates, share materials, and create
relationships. This will lead to creating buy in from educators to preform extra duties
like being involved in a committee. Buy in from teachers is a necessity for the PD
committee implementation to be successful in altering assessment and teaching
strategies. The PD committee has potential to communicate the ramifications of
standardized testing to community members by controlling professional development
content and events. These meetings also bring about the potential for feedback from
stakeholders via discussion or surveys that would be expected at all meetings. The PD
committee members would then evaluate and reflect on the feedback and
observations together to ensure stakeholders understand the importance of alternative
assessment practices happening within the school community. During PD committee
meetings members can also share which teachers they see using strong alternative
assessment methods and shoutouts to said teachers could be announced school wide
to promote the type of curriculum, lessons, and assessments administrators want to
see. Monthly or biweekly committee meetings and goal reflections would a
productive way to evaluate the PD committee’s progress. Looking at student and
comprehension from formative and summative assessments will also show if the PD
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committee is successful in providing more equitable and relevant education
opportunities.
Project Conclusions
Educating stakeholders about standardized testing ramifications and how to
practice alternative assessment methods via committee implementation at the local
level, could make for a more equitable and knowledgeable education system.
However, there is resistance from teachers to perform more responsibilities on top of
their full-time teaching duties, and resistance from legislatures to enable standardized
testing reforms. The literature suggests the creation of irrelevant curriculum through
aligning instruction with standardized tests is a systematic issue caused by federal
governments reliance on standardized tests, resilience to implementing alternative
assessment methods or programs, and concerns with funding. The experimental and
action research quality of said literature hinders the validity, generalizability, and the
act of practicing alternative assessment methods. This leaves educators and
educational entities no choice but to continue assessments via standardized test or be
burdened with the added responsibility of creating change at the local level.
There are many common recommendations and findings being portrayed in
the discussion sections of the article reviews (Appendix A) even though they are
geared toward the specific institutions where the research was conducted. The
findings suggested unanimously that with the implementation of performance-based
assessments and professional development for educators, subjects showed gains in
academic achievement (Appendix A). This leads to common recommendations
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among the studies to use standardized test scores as another means of formative
assessment in cohesion with performance-based assessments to ensure best practices
in education.
Plans for Implementation
Most educational research is experimental or action research which presents
weak external validity because of the demographic of subjects studied in specific
locations. This weakness of location hinders the generalizability of the body of
studies to other educational institutions in different locations. Therefore, the authors
of the studies suggest further replication of these studies to be conducted in the future
so the data can become irrefutable. Implementing local level change, such as the
creation of a professional development committee, is a good way to alter instruction
and assessments in educational entities. Becoming involved school leaders that are
invested in the betterment of education systems is the best way to bring about
systematic change in these institutions. Stakeholders such as board members,
principals, and deans should be humanitarians that are well rounded and passionate
about bettering education systems by creating resolutions for problems such as the
ramifications caused by federally mandated standardized testing. These school leaders
should already be informed of the systemic issues standardized testing has caused and
be expected to fix said issues by administering relevant PD opportunities to their
staff. Which in turn will structure teachers to provide diverse citizens with equal
educational content and relevant skills/knowledge.
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Appendix A:
Critical Analysis of Empirical Studies
Table 1 Critical Analysis of Empirical Studies
Article 1
Abbott, A. (2016)

Article 2
Carr, S. (2011)

Article 3
Evans, C. (2019)

Article 4
Gibson, J. (2011)

Locally Developed
Performance
Assessments: One State's
Decision to Supplant
Standardized Tests with
Alternative Measures

NCLEX-RN pass rate
peril: One school's
journey through
curriculum revision,
standardized testing,
and attitudinal change.

Measuring course
competencies in
A school of
business: The use
of standardized
curriculum and
rubrics

Journal of Organizational
and Educational
Leadership (JOEL)
Action research
Case study
Qualitative
Theoretical
(not explicitly stated)
Approximation: How can
alternative assessments be
incorporated into existing
curriculum?

Nursing Education
Perspectives

Effects of New
Hampshire’s
Innovative
Assessment and
Accountability
System on Student
Achievement
Outcomes after Three
Years.
Education Policy
Analysis Archives

Experimental
Causal comparative

Causal comparative
Quantitative

(not explicitly stated)
Approximation: Can
addressing areas of
weakness in the
curriculum; revising
courses; engaging
students; changing
standardized exit
exams; employing a
midterm and other
standardized exams;
and implementing
remedial courses for
poor performance on
standardized exams,
reverse the trend of the
NCLEX failure rate?

(not explicitly
stated)
Approximation:
Does the
implementation of
standardized
faculty created
rubrics for each
form of
assessment
(assignment)
reduce the
variation of what
goes on in
classrooms?

Sampling
Method

Convenience

Convenience/
Purposive

“(1) What is the
average effect of the
PACE pilot on Grade
8 and 11 student
achievement in
mathematics and
English language
arts? (2) To what
extent do effects vary
for certain subgroups
of students?
(3) To what extent
does the number of
years a district has
implemented the
PACE pilot affect
student achievement
outcomes?” (p.4)
Purposive, and
analytic samples

Convenience /
Purposive

Purposive

Participant
s

Over 70,000 students in
80 elementary, middle,
and high schools.

Graduating college
students 85% are
members of minorities

3rd-11th grade NH
students in and not in
PACE program for a
3-year span, nonwhite, and white.

Multiple groups
of college
students in
multiple locations
(online/in person),
enrolled 2

4 teachers in 3 schools
9th grade students in 25 high
school genetics class.
School 1= 98% African
American

Author(s)
(year)
Title of
Article

Title of
Journal
Research
Design

Research
Question(s)

American Journal
of Business
Education
Experimental,
theoretical
treatment

Article 5
Hickey, D., & Zuiker, S.
(2012)
Multilevel Assessment for
Discourse, Understanding,
and Achievement.

The Journal of the Learning
Sciences
Mixed Method Experimental
research that leads to
Associational and theoretical
research
(not explicitly stated)
Approximation: Can the
implementation of informal
performance assessments
align instruction, assessment,
and achievement
(standardized) testing?
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Article 1

Article 2

Article 3

Setting

Longridge City Public
Schools Virginia
Department of Education
(VDOE)

Researchers’ institution
A Private University
School Of Nursing
New York

New Hampshire’s
Department of
Education (NHDOE),
grade levels 3-11

Instrument
ation/ Data
Collected

-Survey and demographic
survey
-Field notes
-Artifacts from training
workshops and district
committee members
-Interviews

-Individual NCLEXRN score comparisons
to previous years
- (not explicitly stated)
reports of subject’s
attitudes, possibly
surveys, interviews, or
written opinions

-NHDOE data of
non-Pace and Pace
school achievement
test records
-ELA and Math test
scores
-NHDOE subject
characteristics/
background records

Analysis
Method(s)

Triangulation
Categorical
Direct interpretations
Causal comparative
Negative case analysis

-Analysis of variance
(NCLEX-RN scores
improving after
instructional and
curriculum changes
implemented)
- Anecdotal statements
of participants opinions

Main
Findings

Professional development
was a key component for
success in the study at
both district and regional
levels.

-Faculty was hesitant to
change curriculum due
to them being evaluated
on student scores.
- subject’s attitudes
about the exam became
more positive and
number of passing
scores increased
-students are not
restricted from
progressing to the next
level solely based on

-T-Scales on baseline
data performance and
yearly outcomes
-T-scale on district
data for student
characteristics,
nonwhite, English
leaner, IEP’s.
-Propensity Score
Method
-Data mining
“PACE schools tend
to exhibit small
positive effects on
the Grades 8 and 11
state achievement
tests in both subjects
in comparison to
students attending
non-PACE
comparison schools.
Lower achieving
students tended to
exhibit small positive
differential effects,

Article 4
courses: Human
Resource
Management,
Managing
Conflict and
Change
Researcher’s
institution H.
Wayne Huizenga
School of
Business and
Entrepreneurship,
Nova
Southeastern
University
-Grade Rubrics
-Midterm and
Final Exam
-Two reflective
papers with -3
essays each
-Book report
-Oral presentation
-Casey Study
-8 Current event
assignments
- Triangulation
-Analysis of
variance (grades
improving after
rubric mandates)
- Anecdotal
statements of
participants
opinions

Article 5
School 2= 40% African
American
School 3= 12% African
American

-Faculty provide
more concrete and
timely feedback.
-Students more
accurately
interpret the
requirements and
assignments.
-Increase comfort
level in students.

Students experiencing
performance-based
assessments gained averages
on achievement tests almost
twice as large as the
comparative groups without
interventions.

3 schools in a major
Metropolitan area in
southeastern United States

-Pre and Post Test (same test
given to every participant)
-Feedback conversation
-GenScope activities
-Dragon investigation
activities
-New Worm assessments

- T-Scales on Performance
Gains on all levels of the
study
- Anecdotal statements
during feedback
conversations
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Article 1

Article 2
their performance on
the NCLEX-RN

Article 3
whereas male
students tended to
exhibit small
negative differential
effects.” (p.1)
- The PACE program
causes no harm on
statewide
accountability tests.
- closely monitor
student achievement
trends as PACE
program begins to
expand across all NH
school districts.
- Study may provide
evidence other states
need to start
implementing
alternative
assessment systems
- Study provides new
platforms for
assessment/accounta
bility that ensure
deeper learning goals
and systematic
change

Recommen
dations

“Observations of
teachers’ practice in the
classroom, analysis of
lesson plans, and/or focus
group teacher interviews
should be considered in
future research to gain
deeper understandings of
how ongoing data are
used to make instructional
decisions.” (p.24)

-Using an exam as the
only criteria for
graduation hinders
passing rates
-Staff and students
must stay vigilant in the
inevitable changing
processes in education
-curriculum and
instructional changes
can help attitudinal
change about the
NCLEX-RN and help
students see it as
another assessment in
their formal education
instead of viewing it as
a meet all/end all
requirement

Limitations

-Possible selection bias
-History threat- changes
in legislation bound
findings to this specific
district

-Mortality in study
showed 76% new staff
by the end of the study.
-Participant attitudinal
reports could have been
influenced by
researcher/ faculty
attitude in hopes of
receiving a good grade.

-Small sample size
being treated with
PACE
-multiple
interpretations of the
study
-lack of causal
evidence of PACE

Threat(s) to
Validity

-Researcher bias/
Characteristics
-implementation

-Subject bias/
characteristics
-Researcher bias
-Implementation

Strength(s)

-Provides a model for
local, state, and national
level leaders, policy
makers, and researchers
interested in alternative

-Provides a working
model for evaluating
undergraduate level
programs

Article 4

Article 5

-Business schools
design an
assurance of
learning (AOL)
program that
includes rubrics
for each
assignment.
-Rubrics created
by instructional
specialists be
distributed to
professors who
cannot change the
rubrics
-Faculty required
to share them
with students.
- Continuation
and expansion of
the rubric use
process as a
means of best
practice among
teachers
-Implementation
threat (class
activities for data
collection could
alter instruction)

“Recognize multiple
functions for assessment.
Align learning across
increasingly formal
assessments. Align learning
across three or more levels
and search for "echoes.”
Use formal classroom
assessments to evaluate the
curriculum rather than
students. Use external
achievement tests carefully
and narrowly.” (p.568)

-Locational, NH may
not be representative
of other states or
countries

-Researcher Bias
-Subject
Characteristic
-Implementation
threat

-Subject Characteristics
-Implementation threat

-No evidence of
selection bias
-encourages research
on the PACE
program to continue

-Provides a model
for evaluating
educational
programs

-Provides models for
evaluating assessment
methods
- the researchers exposed
limitations of the study

-Mortality caused only one
teacher group to be studied
consecutively for all 3 years
-Testing threat - pre and post
test
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Article 1
assessment as a reform
initiative.
-Highly experienced
qualitative analysis
researcher outside of
study to debrief data

Weakness(e
s)

-Heavy reliance on selfmotivated
teachers/leaders to
implement alternative
assessments strategically.

Article 2
- encourages strategic
implementation of
curriculum and
instructional change to
adhere to federal
mandates and the
success of struggling
students.
-Subject Characteristic
threat (participants
selected are in specific
nursing program taking
a specific test)
-Location and NCLEXRN test is not
generalizable to other
areas or other mandated
educational tests such
as the MTTC

Article 3

- ethnically diverse
treated sample was
small, lack of
generalizability
-Pace effects for Free
reduced lunch (FRL)
student were
inconclusive.
-Not known how
performance-based
assessments affect
male students
differently

Article 4
-Encourages
research on
implementation of
rubrics as
formative
assessment
method for
student success
-Participant
anecdotal reports
could have been
influenced by
subject attitude in
hopes of receiving
a good grade.
-No controlled
group
-Subject
Characteristic
threat
(participants
selected are in
specific classes in
business program
created by
researcher)

Table 2 Critical Analysis of Empirical Studies
Author(s) (year)
Title of Article
Title of Journal
Research Design
Research
Question(s)
Sampling Method
Participants

Article 6
Moneta-Koehler, L., Brown, A., Petrie, K., Evans, B., & Chalkley, R. (2017)
The limitations of the GRE in predicting success in biomedical graduate school.
PLOS One
Experimental Time series design
Correlational
How much do GRE scores predict outcomes in biomedical graduate school training
and success in several measures of assessment in said program?
Consecutive sampling
683 Graduate level students from 2003 to 2011

Setting
Instrumentation/
Data Collected

Vanderbilt University Nashville Tennessee Interdisciplinary Graduate Program
-GRE quantitative, verbal, and analytical writing scores
-Student Exit Survey
-Faculty ratings of student’s defense presented

Analysis Method(s)

-Linear regression analyses
-Scatterplots
GRE scores predictions ranged from moderate to weak and were not useful while
controlling/ correlating other educational outcomes such as GPA, first semester
grades, obtaining a PhD, or passing qualifying exams.

Main Findings

Article 5
within the article and stated
what could have been done
or could be done in future
studies

-Issues with significance in
testing gains occurring by
chance
-design based study could not
isolate the contribution or
effectiveness of feedback
conversations
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Recommendations

Limitations

Article 6
“…admissions committees of biomedical doctoral programs should consider
minimizing their reliance on GRE scores to predict the important measures of
progress in the program and student productivity.” (p.1)
-Faculty bias - they saw student GRE scores before conducting their rating scores on
the student’s defense presentations.
-Mortality

Threat(s) to
Validity

-Regression
-Selection Bias

Strength(s)

-Survey response rate over 90%
-Faculty evaluation of subjects/students happened immediately after presentation of
their defense.
-Locational Threat
-Alternative explanations for correlational relationships.
-Subject characteristics

Weakness(es)

Created by Rebekah Weiss, 2021
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Appendix B:
Staff Survey Example

Staff Survey
Hey All, we created this survey to get your input on how to better help our
schools staff and stakeholders meet their goals and answer questions/concerns.

1.

What can we do to better to support committees?
Check all that apply.
Hold a staff meeting to share best practices and committee goals
Share documents or tools in an online platform for all to see
Meet once a month with committee members
All of the above.
Other:

2.

What are the top three committees you are passionate about?

3.

Please type 3 Parent names that you think would be willing to volunteer for our
PTC committee.

4.

What are some Frequently asked questions you receive from parents? What are
questions you have?
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5.

What is the most used tool in your virtual/ in person teaching toolbox?

6.

Would you be willing to share documents and/or videos you have created/found
that help students, staff, and parents be more successful and involved with our
school mission?
Mark only one oval.
Yes id love to share!
No
Maybe

This content is neither created nor endorsed by Google.

Forms

Created by Rebekah Weiss, 2021
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Appendix C:
Staff Committee Document Example

Staff Committees
Reach Charter Academy 2020-2021
Student Incentive Committee
GOAL: Provide consistent incentives for positive behavior throughout the building.
● School store "Rocket Shop"--order/maintain
● Rocket dollars-- printed and placed in the lounge for access
● Free Dress Pass- printed and placed in the lounge for access
Student Recognition Committee
GOAL: Provide academic/behavior recognition for students.
● Rocket of the Month--maintaining bulletin board
● Trimester Awards/Award Ceremony--printing awards
● Monthly lunch for student of the month/higher earner
● Rocket Notes – printing and having available in lounge
Sunshine Committee
GOAL: Increase staff morale and satisfaction.
● Schedule for lounge upkeep
● Holiday Party
● Staff Outings (monthly)
● Teacher of the Month – adding to marquee
● Design teacher of the month T-shirt
● Coordinating teacher of the month lunch
● Birthday Announcements
● Employee Satisfaction
● Breakfast and lunches
● Staff Morale
Parent Engagement Committee
GOAL: Grow parental partnerships and increase involvement.
● Community Resource Nights
● PTC
● Title I Mtg
● Parent Learning Events
● Watch Dogs
● Parent volunteers
● Volunteer Recognition
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ELA/Moral Focus Committee
GOAL: Increase student performance in reading on M-STEP. Promote moral focus
throughout building.
● AR (promote, maintaining boards, tracking, incentives, etc)
● Reading Month
● ELA PD
● Moral Focus PD
Math Committee
GOAL: Increase student performance in math on M-STEP.
● Math IXL (promote, maintaining boards, tracking, incentives, etc)
● PD
● Math Olympics
Wellness/Green Committee
GOAL: Increase overall health and wellness of school community.
● Federal compliance for student wellness
● Recycling
● School beautification/clean-up
● Green certification status
Technology Committee
GOAL: Increase technology usage and assist staff with technology.
● Fixing building tech issues
● Inventory
● Technology Procedures
● Refresh
● Incorporating technology into classrooms
● Updating AR and IXL with student names
● Lab schedule organization
Social Studies & Science Committee
GOAL: Increase student performance of M-STEP
● Work with C & I Team to integrate Science/SS
● Science Fair
● Research and distribute M-STEP targeted and tested skills to grade levels
● Science Family Night
Boosters
GOAL: Promote Reach Academy athletics.
● Athletic Eligibility (progress reports, check-ins, etc.)
● Staff/Student apparel
● Field Day
● Calendarizing Fundraising
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Student
Rec

Student
Incentive

Zanetti

Baller

Sunshine

Parent

Reading

Math

Wellness/

Tech

SS/Sci

Boosters

DeDo

Perkins

Perkins

Zanetti

Green

Perkins

Jakinovich

DeDo

Baller
Roper

Cooperride
r

A.
Wagner

Ganhs

M-P

Firman

LeCureau
x

Raska
Taylor
Lee
Phillips

McCarthy

King

DeWilde

Street

Hackney

Dayringer

M. Wagner

Llewellyn

Stefanko

McGlaun

Jackson

Burke

Brickman

J.
LeCureaux

Culberson

Hannawi

Lewis

Yu

Molesworth

Pearson

Pfaendtne
r

King

Ganhs

Krill

Taylor

Briske

Estrada

Bell

Taggart

Koos

Chandler

Weiss
Youhana
A.

Committee leads denoted in bold, will also be part of the School Improvement
Plan Team.

Permission to use from Megan Jakinovich and Jennifer Perkins
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Appendix D:
Individual Development Plan PowerPoint
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Created by Rebekah Weiss, 2021

53

Appendix E:
Standardized Testing PowerPoint Video

Standardized
Testing.ppsx

Created by Rebekah Weiss, 2021
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Appendix F:
Formative Assessment Rubric with Student Score Input

Created by Rebekah Weiss, 2021
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Appendix G:
Video Example of Creative/Supportive Instruction

54fbf9d23eff40ee84
8c068f05a1c4b2 (1).mp4

Created by Rebekah Weiss, 2021
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Appendix H: Copyright Permission Forms
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GRAND VALLEY STATE UNIVERSITY
ED 693/695 Data Form
NAME: Rebekah Weiss.
MAJOR: Educational Leadership
☐ Adult and Higher Education ☐ Advanced Content Specialization ☐ Cognitive
Impairment ☐ College Student Affairs Leadership ☐ Early Childhood Education ☐
Early Childhood Developmental Delay ☐ Educational Differentiation X Educational
Leadership ☐ Educational Technology ☐ Elementary Education ☐ Emotional
Impairment ☐ Learning Disabilities ☐ Middle Level Education ☐ Reading ☐ School
Counseling ☐ Secondary Level Education ☐ Special Education Administration ☐
Teaching English to Speakers of Other Languages (TESOL)
TITLE: Standardized Testing and the call for Alternative Assessments
PAPER TYPE: Project
SEM/YR COMPLETED: Summer/ 2021
SUPERVISOR’S SIGNATURE OF APPROVAL: Catherine L. Meyer-Looze
Using key words or phrases, choose several ERIC descriptors (5 - 7 minimum) to
describe the contents of your project. ERIC descriptors can be found online at
http://eric.ed.gov/?ti=all
1.
2.
3.
4.
5.

Educational Change
Educational Improvement
Neoliberalism
Standardized Tests
Alternative Assessment

6. Government School Relationship
7. Residential Schools
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The signature of the individual below indicates that the individual has read and
approved the project of Rebekah Grace Weiss in partial fulfillment of the
requirements for the degree of Masters in Educational Leadership.

Catherine L. Meyer-Looze
Catherine L. Meyer-Looze, Project Advisor

Date: 7/23/2021

Accepted and approved on behalf of the
Accepted and approved on behalf of the
Educational Leadership Program
Educational Leadership and Counseling Unit

Rick Vandermolen
Richard Vandermolen,
Graduate Program Director
______________________________
Date

Catherine L. Meyer-Looze
Catherine L. Meyer-Looze,
Unit Head
_______7/23/2021 ________
Date

